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“African languages were socially constructed
as part of the ‘invention’ of Africa (Mudimbe,
1988). If African languages are ‘inventions’,
then indigenous African languages are
historical products and, therefore, a result of
prolonged interaction between colonialists
and Africans. In fact, if indigenous languages
are a by product of continuous and prolonged
interaction, then, ironically, powerful
advocacy of indigenous languages is a re-
inscription, of the colonial mentality they are
seekingto challenge and undermine. “

(B. Makoni 2013: 91)
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Multiple visions of writing

7 &

Ve &

(Trans)languaging vs. writing
languages: Moussa Travelé

o ervon,
Gienie (diable),
Ginisse,
Genou,

Genre,

Gens,
Génuflexion,
Germe
Germer,
(iésier,
Giésine,
Gibier,

(tirafe,

(ilace (miroir),
Glace (rau congeli'c),
Gland,

(ilane,

Glaner,

Glaneuse,

Glisser,

PT—
Djine A).

Diaga, diaga-guére.
Sén-kourou, kounbéré.
Sifaya, tioko.

M, mogo, moko.

Gunonkirini,

Fértn-koun, félén koun.
Félén, férén,

N'kosi, késckélé,

Tindimitio,

Donso-sugo, houngo-sogo.
Tégue gran kélé tji daro,
Baga ouore.

Beriké-gérdké, sén sériséri.
Djileti (f).

Klén, koungo-guameé.

V. Miroir.

Galisi (), dji goudréné,
Bowmou fidré, boumbouon fidré.

Kansiri (ex. : boin kaosini kélé),

Gno voron-tomo,
Gro-nordu-toraona.
Ténéuké, ténné,
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The (post)colonial verdict

Who is the “3 vrai dire, le lecteur ne peut
reader? vraiment tirer profit que des
traductions frangaises et |I‘abrégé de
droit coutoumier bambara et
malinké. Quant aux textes bambaras,
ils sont notes d’une maniére telle
gu’ils sont quasiment illisibles a
moins de s’astreindre & un pénible Why is the
decryptage. Lauteur a en effet écrit text deemed
sa language comme il I'entendait illegible?
certes, mais dans les strictes limites
des conventions de I'orthopgraphe
<= Who has the frangaise.” (Houis 1978: 128)
authority to
judge?

s The (post)colonial solution:

standard languages

N
Who created odGH ed2¥ eEEE
these 0868 9555 Ul

orthographies?

Bamadnanw ko :
noni ni hun be md
Bamananw ko : writes them
enaje be digiba diya

j!;ar\'\c“l]nm'n.n.l ko% Y tOday?
horonya ka fisa jShya ye
Bamananw ko :

numu kdrdlen te ddn fan na
Bamadnanw ko :

nége bee figeyors ye fanda ye

Who reads and
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Unrecognised, yet persisting writing
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Existing grassroots literacies in Africa mostly follow a “lead
language” model (Liipke and Bao-Dipp 2014, Lipke 2017), i.e.
they are language-independent.

Haddy Ceesay
hiits b a while

14 January 2015

Rohi Jallow
Hej sis long time. Miss u.

14 January 2015

Maimuna Jagne
waaw bi cutena suma borombi

-

See Translation
14 January 2015

Isatou Jagne
Thanks suma rakagee, suma jambi namanala. Naka Yafatou?

19 January 2015 * Edited * £ 1

Isatou Jagne
Hello my big sisters Haddy and Rohi! Hope all is well with you and your families.
Miss U guys too. They ga si suma jamyee doye na contanteh

19 January 2015

Rohi Jallow

D = =

Hi Ida we are all fine. Happy to meet u at fb. Stay bless. Love
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Extrait sec minimum 28%

Lissa (Mame Diarra Thiam)
25 April

Boula gneup diapé té YALLAH diapoula daguay torokkhh....boulaa gneup bayé té YALLAH diapelaa daguay tédeu ba faw...
YALLAH nagnou YALLAH diap ba favaw!!!
AL JUMMAH MUBARACK.... ¥ |¥| |/ QU007

See translation

‘ vvnte a comment

Alyco Vivi Coly Machallah ont aime plus o aujourdd, sougnou mbeuguel bou
hh yokoul dou messeu wagnekou, lei mannequin sont trei nombreus mei ¢ toi kon

a choisir ya féss si sougnou xol yalla boula thiat topou yalla mayla catane

danga bakh ba fou bakh yam khamnasi dara...machalla mame diarra

Like - Reply - 86 - 11 January at 09:45




Letting go of the notion of language areas
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PERCENTAGE OF LANGUAGES SPOKEN IN CORPUS

Wolof

BAN, 22.67%

MAN, 0.17%

French

GUB, 21.77%

KAS, 3.72% Chart: Abbie Hantgan

Crossroads transcription of multilingual discourse
Joola Kujireray Bainounk Gubéeher French Wolof
acingi acingi il est sorti, il est sorti Antoine
ihokoro ajiiba je vais beaucoup gagner Isidore
uruk gahuy boneh nini bimben si quelqu’un avait pris (...) Alian
bélbaf
an mi mehun gumehun nah et que je mette mes six Alian
mes six kart cartes
angu suwe Alian neh ajiba maintenant joue Alian Isidore
balob comme il parle trop
claude Claude Jl,'l|lett'e Observed
_ Bt communi-
naam oui Claude cative
an déjeuner Juliette event
Biagui during a
waw magi fidw d’accord jarrive Claude card game
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A selection of languages spoken in two
villages-in Casamance

——Wolof Wolof, Lebu

NYUN Baynunk (Gunyaamolo, Gujaher,
Gubeéher...); Buy (Kasanga, Kobiana)

— NORTH —— TENDA Basari, Bedik, Konyagi, Tanda, Bapen
_[JAAD Biafada, Badiaranke

——FULA-SEREER Fula (Pular, Pulaar, Fulfulde...); Sereer

——CANGIN Palor, Ndut, Noon, Laala, Saafi

ATLANTIC — . NALU Nalu; Baga Fore; Baga Mboteni

BALANTE Ganija, Kentohe, Fraase
Fogny, Banijal, Kasa, Kwaatay,
J_EJOOLA Karon, Ejamat, Keeraak...; Bayot ?
—| BAK ‘ MANJAKU Bok, Cur, Bassarel; Pepel; Mankanya

=——BIJOGO Kamona, Kagbaaga, Kajoko

French (Romance)
| Kriolu (Portuguese-based)
Mandinka (Mande) Pozdniakov & Segerer (forthcoming)

Bambara (Mande)

— The UNESCO definition of
literacy

'a literate person is one who
can, with understanding,
both read and write a short
simple statement on his or
her everyday life.'

Question: how can we break with
colonial ideas of language and take
existing grassroots practice seriously?




Ways to move forward

*Acknowledge all places as heterogenous

*Replace outdated “two solitudes” models
with “(trans)languaging ones

*Take inspirations from existing reading
and writing practices

*Incorporate and adapt local practices and
perspectives

*Question Northern language ideologies
underpinning our entire thinking about
languages

Language-independent writing following
the LILIEMA method

21/05/2018
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MA uses the official alphz
' hguages of Senegaly

It provides.,a foundat
should these be implemented.

J

andard literacies,

LILIEMA is as mono- or multilingual
as the teaching situation requires
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The words and illustrations for

Gap text with words in three
two objects in Joola (Kujireray).

languages: Wolof, Creole and
Joola.
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Overcoming colonial borders

océan
Atlantique

Richard-Toll Podor
Saint-Louis

MAURITANIE

[ <Diome> | —

*Linguére Matam
eThiéres

* Diourbel

Nayé o maLI

= Kaolack
e Tambacounda

Goumbati 4
<Jammeh>

GUINEE-
BISSAU

<Jame> - GUINEE

100 km

Spellings of the family name /tame/ in different
postcolonial nation states of the area

iy Overcoming the need to choose
: one language

Lébou Bassari Pepel Gujaher Local contexts
- Soninké Kujireray Keerak
Seereer Ménik
Manjak Mancagne Maninka || Gubéeher Niominka

21/05/2018
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Catering for mobile learners

Inhabitants of regions
with high linguistic
diversity adapt their
repertoires throughout
their life, based on their
trajectories.

Teaching only one local
language would lock
them in the local sphere.
LILIEMA makes skills
transferable.

Alpha Naby Mane learned Gujaher and Mandinka at home, Creole,
Joola and Wolof in Ziguinchor and French at school and in France.

Catering for fostered children

oo smmmme A high proportion of
P 058 Wty children are fostered in
and out.

* In situations of high
linguistic diversity, these
children need to adapt
to in very different
linguistic environments.

* Teaching a local
language gives them
skills that can’t be
transferred to new
contexts.

Yombe (left) was fostered in from Guinea Bissau at the age of 5.
Marianne (second to the left) now lives with her mother in Dakar.
Pros (right) was fostered out to Dakar at the age of 4.

21/05/2018
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Catering for mobile women

* Women often marry into
new communities and are
not represented in the
“ethnic” imaginations of
these places.

* In situations of high
linguistic diversity, they
have to learn the
languages of their new
environment.

* They are often excluded
from formal education or
have been schooled in a
different country.

Jacqueline Biai married into Agnack. She grew up in Guinea Bissau where
she learnt Gujaher, Creole, Mandinka and Fula. She also speaks Wolof.
She did not attend school and is now informally learning French.

ity Valorising local and regional

knowledge

* The language and
curriculum of formal
education has no
connection to local

culture and everyday
life.

* LILIEMA valorises local
and regional
- s knowledge.

Women at a soap-making workshop in Agnack who actively demanded for
help in being able to write down recipes. The women come from all over
Casamance and speak ca. 10 languages between them.

13
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Valorising multilingualism and peaceful

co-existence in (post-)conflict areas

Casamance is
experiencing great
population movement
due to the Guinea Bissau
independence war and
the Casamance conflict.

LILIEMA valorises the
multilingual character of
places and the
longstanding tradition of
integrations strangers,
including refugees.

The NGO Usuforal lobbying in
Joola for overcoming ethnic
conflicts, ignoring the actual
make-up of the population of

21/05/2018
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Supporting basic literacy in
languages the learners know

Ve

T * Teachers are aware of the
TUPLRROE 58 TN great cognitive difficulties
. N faced by children who learn
literacy and numeracy at the
same time as the language
of instruction.

* They welcome LILIEMA as
formally recognising the
languaging approaches they
already informally use in the
classroom.

Alida came to Agnack as a foster child 2 years ago. She has little
occasion to speak Bayot, her L1, is still learning Gujaher and Creole,
speaks a little Wolof and is now exposed to French at school.

14
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Creating spaces for small
languages

Speakers of locally
confined languages want
their languages

Jima Rambig

aé"*a

l Fom

I'e \ \\kogi‘g?‘.:lh ']

)/

s

m Ramiig
ayok 3 imal

recognised, but have little :‘;ﬁ Rowabig
actual use for exclusively e
writing them because of |

he limited reach of the oite .
the limi e
local.

By not forcing the choice E’ Zg
of either a local language =
or a lingua franca, < |y,

LILIEMA opens a space in
which all languages can
co-exist.
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standard language cultures
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Structure of the LILIEMA programme
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Two levels

Admission test for
students with literacy

experience
Level 1 38 weeks Level 2
Read and write Read and write
(lists) of words. | earning | short procedural
Read and write goals texts (recipes,
names and phone route descriptions,
numbers. messages, letters,
accounts).

5. &
Ne .
melll Structure and progression level 1
' SemainesH Lettres-et-chiffresH SemainesH Lettres-et-chiffresd
id aA-bBr 200 xX-hHR
2 cCH 211 [u]:]
30 ekl 221 rRu
a0 niNH 231 RévisionH
50 RévisionH 24n vV
572 oH 250 274
Jd 1,-2,-30 264 wwWi
8u tTH 271 fili
9n uUn 280 Révisiond
10m mMz 291 pPu
11H il 301 fFH
124 RévisionH 31H 2GH
131 4,561 321 LK
P 144 dDi 33 Révisiond
151 8En 341 jJu
165 5K 35K nNK
174 7,8,-90 36H yY-H
185 RévisionH 375 [2:qQH
194 kKx 380 Féte-LILIEMA-et-
remise-des-diplémesy | |

17
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Work sheets level 1

Teachers have a manual
explaining exercise types
and pedagogical approach

LILIEMA

‘ ebe banana ceb nana

3

Student and teacher work sheets level 2

c o J i K &

chc ] K k
Can =] Kanara cc J ) K K
cech Jilami lak A
icoci Elamen Kajandu O 3. Lecture pour famillariser e élevits aun COMespandances entre Son ot lettres
buhuc i Kana (o] T K %
Cob e Kanara
jﬁi’ C oA C E c 1 C 0 C g ceeb Jilami lak
icoci | ejamen rajandu
buhuc baji KOna

< U
Teachers have a
worksheet with £ AL BlGT]E 0% 0
. . J A|J E|J 1|3 ©O|J O
P instructions ‘r_ = e 5 E 5 % 5l &

G: Powr les bettres ¢ | et k trouver powr chacune 2 noms Sanimal

LLIEMA
LILIEMA
o ‘e3z e qu'on a fait pendant la derniére legon ? Ch r 3

21/05/2018
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Next steps

Partner with or found an
NGO to establish and
expand LILIEMA

Develop level 3 for
teacher training

Finalise teaching materials

Continue and evaluate
pilot in two villages

Conclusion: LILIEMA offers literacy for
sustainable development

21/05/2018
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2 LILIEMA and the SDGs

SDG 4: Ensure inclusive and
equitable quality education and
promote lifelong learning
opportunities for all.

1
! SDG 5: Achieve gender equality and |

i empower all women and girls. |

I SDG 8: Promote sustained, inclusive |
I and sustainable economic growth, :
I full and productive employment and 1

decent work for all. 1

SDG 16: Promote peaceful and
inclusive societies for sustainable
development, provide access to
justice for all and build effective,
accountable and inclusive
institutions at all levels.

LILIEMA includes all
learners and is linked to
their lived experiences.

LILIEMA accounts for the
often different trajectories

and repertoires of women.

LILIEMA caters for the
needs of participants in
the informal economy.

LILIEMA promotes
diversity and
multilingualism as a
resource rather than as an
obstacle to civic
participation.

20



Patrimonial identity and language in the

Lower Casamance Landlords:
descendants of the
(remembered)

founding clan
Landlords

Strangers
Landlords have

o : ' land rights and
Patrimonial language a'ssoa'ated 'Wlth landlords of can receive
a place; strangers don’t claim this language, even
if they speak it. Over time, strangers can become
landlords of their new dwellings. Brooks 1993; Liipke 2016

strangers

Bl Territorialised languages based on
gl selective ideologies

Strangers

Male _ .
des(cendzznts (historically
of founders including

slaves/captives)

In-married
women

Fostered
children

Many inhabitants of a place are ideologically erased
from representing it; others are iconized (Irvine & Gal
2000, Gal 2016, Irvine 2016)

21/05/2018
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Categorical vs. relational
indexicality

Relational

Ch r|st|a n
Eai’nqunk j
Ma _[n{‘

Good & Di Carlo forthcoming; Liipke 2013, 2016, 2017, forthcoming c
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